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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
ERA 1   

Three Worlds Meet 

(Beginnings to 

1620)  

 

 

 

 

 

 

 

 

 

 

STANDAR D 2  

1.2       How early  

 European 

exploration and  

 colonization 

resulted in cultural 

and ecological 

interactions among 

previously 

unconnected peoples. 

 

OVER ARCHING 

CONCEPTS  

 Exploration  

 Impact of 

Exploration  

 

ESSENTIAL 

QUESTIONS  

1. What 

  

STANDARD 2A    The student understands the 

stages of European oceanic and overland 

exploration, amid international rivalries, from the 

9th to 17th centuries.  The refore , the student is 

able to   

 

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

1.2.1 Evaluate the significance of Columbus'  

 voyages and his interactions with 

indigenous peoples. [Assess the 

importance of the individual in history]     

 

1.2.2 Compare English, French, and Dutch 

motives for exploration with those of 

the Spanish. [Compare and contrast 

different sets of ideas]   

 

1.2.3 Appraise the role of national and religious 
rivalries in the age of exploration and 
evaluate their long-range consequences. 

[Consider multiple perspectives ] (grades 

9-12) 

 

1.2.4 Evaluate the course and consequences of 

the "Columbian Exchange." [Hypothesize 

the influence of the past  

 

STANDARD 2B The student under stands the 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of l earning 

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportuniti es such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involvin students in active 

particip gation in the classroo m and 

the wider community;  

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

Chapters  1 & 2 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 Primary source:  

òColumbus Meets the 
Natives ó 

 Lies My Teacher Told 

Me, òThe Truth About 
Columbus,ó James 

Loewen 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences  assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics  ð Historical Thinking, ELA, and 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
international 
conditi ons led 
to a collision of 
cultures and 
how did this 
collision change 
the world?  

 

 

 

 

 

 

 

 

 

 

 

 

 

Spanish and Portuguese conquest of the Americas.   

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

1.2.5 Explain and evaluate the Spanish  

interactions with such  people as Aztecs, 

Incas, and Pueblos. [Examine the 

influence of ideas]   

 

1.2.6 Describe the evolution and long -term 

consequences of labor systems such as 

encomienda and slavery in Spanish and 

Portuguese America. [Appreciate 

historical perspectives]   (grades 9 -12) 

 

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture fou nd in America  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (cha rts, scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 US series of maps  

 

School library resourc es 

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informat ional text  

 Informational writing  (report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 2  

Colonization  

and Settlement 

(1585 - 1763)  

 

 

 

 

 

 

 

STANDARD  1  

2.1  Why the 

Americas attracted 

 STANDARD  1A   The student understands how 

diverse immigrants affected the formation of 

European colonies. Therefore the students is able 

to  

GSEs:   
 HP 1 9-12)-1d 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

2.1.1 Analyze the religious, political, and 

economic motives of free immigrants 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning  

Textbook  

American Vision , Appleby, 

et  al.  Glencoe:  2007  

 Chapter 3  

 

Supplementary 

books/material  

 Textbook an cillary  

materials  

 Primary sources:   

o òCity Upon a 
Hilló 

o òFundament-al 
orders of 

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks e.g. primary 

source essay:  

o  òSynthesizing the 

Sourcesó 

o Native American 

Colonial Contract 

(American Studies )  

 Formative assessment s 

 

SUGGESTED 

http://nchs.ucla.edu/standards/era2-5-12.html#B
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
Europeans, why they 

brought enslaved 

Africans to their 

colonies, and how 

Europeans struggled 

for control of North 

America and the 

Caribbean 

 

  

OVER ARCHING 

CONCEPTS  

 Colonization  

 Puritanism  

 Mercantilism  

 Early 

government (s)  

 

ESSENTIAL 

QUESTIONS  

1. Why did the 
Europeans come 
to the 
Americas, and 
how did they 
gain control?  

 

from different parts of Europ e who came 

to North America and the Caribbean. 

[Consider multiple causation]   

 

2.1.2 Evaluate the opportunities for European 

immigrants, free and indentured, in 

North America and the Caribbean and 

the difficulties they encountered. 

[Compare competing historical 

narratives]  

 

2.1.3 Trace the arrival of Africans in the 

European colonies in the 17th century and 

the rapid increase of slave importation in 

the 18th century. [Reconstruct patterns 

of historical succession and duration]   

 

STANDARD 1B  The student understands the 

European struggle for control of North America. 

Therefore the students is able to  

 GSEs:  
 C & G 1 (9-12)-2b 

 HP 1 (9-12) -1b 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

2.1.4 Compare how English settlers interacted 

with Native Americans in New England, 

mid-Atlantic, Chesapeake, and lower 

South colonies. [Consider multiple 

perspectives]  

 

 learning as appr enticeship  

 

Differentiates instruction by 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, hi storical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 
Provides social studies best practices 

opportunities such as:  

 investigati ng topics in depth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider communit y;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

Connecticutó 
o òSinners in the 

Hands of an 
Angry Godó 

o òMaryland Act of 
Religious 
Toleration  

o òThe Founding 
of Jamestownó 

o òThe Trial of 
Anne Hutchinsonó  

o òThe Founding 
of the Iroqu ois 
Leagueó 

o òIroquois Chief 
Speaks About 
the Treaty of 
Rightsó 

   

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ct ion/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge , audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboratio n- interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
2.1.5 Analyze the significance of the colonial 

wars before 1754 and the causes, 

character, and o utcome of the Seven 

Years War. [Analyze multiple causation]    

 

2.1.6 Analyze Native American involvement in 

the colonial wars  (King Philipõs) and 

evaluate the consequences for their 

societies. [Consider multiple perspectives   

(grades 9 -12)  

 

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

 

Facilita tes the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Venn diagrams, 

comparison charts), organizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

categorize /classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 2  

Colonization  

and Settlement 

(1585 - 1763 ) 

 

 

 

 

 

 

 

 

 

STANDARD 2  

2.2 How political, 

religious, and 

social 

 STANDARD 2A    The student understands the 

roots of representative government and how 

political rights were defined.  Therefore the 

student is  able to:  

GSEs:  
 C & G 1 (9-12)-1a 

 C & G 1 (9-12)-1c 

 HP 1 (9-12)-1b 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

2.2.1 Compare how early colonies were  

 established and govern ed. [Compare and 

contrast differing sets of ideas]  

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning  

 learning as apprenticeship  

 

Differentiates instruction by 

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapter 3  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
institutions 

emerged in 

the English 

colonies. 

 

 

ESSENTIAL 

QUESTIONS  

1. How did 
political, 
religious and 
social 
institutions 
emerge in the 
British colonies 
in America?  

 

 

 

2.2.2  Analyze how gender, property  

 ownership, religion, and legal status 

affected political rights. [Analyze cause-

and-effect relationships]  (grades 9 -12) 

 

2.2.3  Explain the social, economic, and political  

 tensions  that led to violent conflicts 

between the colonists and their 

governments. [Examine the influence of 

ideas]    

 

2.2.4  Explain how the conflicts between  

 legislative and executive branches 

contributed to the development of 

representative government  (Baconõs 

Rebellion). [Analyze cause -and-effect 

relationships]    

 

STANDARD 2B    The student understands 

religious diversity in the colonies and how ideas 

about religious freedom evolved.  Therefore the 

student is able to  

GSEs:  
 HP 2 (9-12)-1c 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

2.2.5  Explain how Puritanism shaped New 

England communities and how it changed 

during the 17th century. [Compare and 

varying the content, process, and 

product and implementing  

 tiered assig nments 

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical i ssues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 
Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving explo ration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writin g, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
contrast differing sets of ideas]   

 

2.2.6  Describe religious groups in colonial 

America and the role of religion in their 

communities. [ Consider multiple 

perspectives]   (grades 9 -12) 

 

2.2.7  Trace and explain the evolution of 

religious freedom in the English colonies. 

[Reconstruct patterns of historical 

succession and duration]   

 

2.2.8 Explain the impact of the Great 

Awakening on colonial society. [Examine 

the influence of ideas ]  
 

America  

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/ contrast 

organizers (Venn diagrams, 

comparison charts), organizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intellige nces 

(instructional strategies)  

 

 

ERA 2  

Colonization  

and Settlement 

(1585 - 1763)  

 

 

 

 

 

 

STANDARD 3  

2.3   How the values  

and institutions of 

European economic 

life took root in the 

colonies, and how 

slavery reshaped 

European and 

 STANDARD   3A The student understands 

colonial economic life and labor systems in the 

Americas.     

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

2.3.1 Explain mercantilism and evaluate how it  

 influenced patterns of economic activity. 

[Analyze cause-and-effect relationships]    

 

2.3.2  Identify the major economic regions in 

the Ameri cas and explain how labor 

systems shaped them. [Utilize visual and 

mathematical data]   

DISTRICT INITIATIVES  & 

RESEARCH 

 

Applies Principles of Learning  

(POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment 

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning 

 learning as 

apprenticeship  

 

Differentiates instruction by 

Textbook  

American  Vision, Appleby , 

et  al.  Glencoe:  2007  

 Chapter 3  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks, e.g. persusive 

speeches (American Studies)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
African life in the 

Americas  

 

ESSENTIAL 

QUESTIONS  

1.  How did 
political, 
religious and 
social 
institutions 
emerge in the 
British colonies 
in America?  

 

 

 

 

 

 

 

 

 

 

 

STANDARD 3B    The student understands 

economic life and the development of labor 

systems in the English colonies.     

GSE: 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9 -12)-1a, 1b, 1c 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)- 1a, 

 HP 3 (9-12)- 2b 

  

2.3.4  Analyze how the early Navigation Acts 

affected economic life in the colonies. 

[Marshal evidence of antecedent 

circumstances]   

 

2.3.5  Explore how the mobility and materia l 

success of many colonists encouraged the 

development of a consumer society and 

led to the imitation of English culture. 

[Utilize quantitative data]   (grades 9 -12) 

 

2.3.6  Compare the characteristics of free 

labor, indentured servitude, and chattel 

slavery. [Compare and contrast differing 

labor systems]   

 

STANDARD   3C    The student understands 

African life under slavery.    Therefore the student 

is able to  

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 th ink/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis 

and interpretation, historical 

research capabilities, and 

historical issues ð analysis and 

decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best 

practices opportunities such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of 

open questions that 

challenge studentsõ thinking;  

 involving students in active 

participation in the 

classroom and the wider 

community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in 

reading, writing, observing, 

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic or ganizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9 -12)-  1a, 

 HP 3 (9-12)-  2b 

 

2.3.7  Assess the contribution of enslaved and 

free  Africans  to economic development in 

different regions of the American 

colonies. [Interrogate historical data]    

(grades 9 -12) 

 

2.3.8  Analyze how Africans in North America  

drew upon thei r African past and upon 

selected European (and sometimes 

Indian) customs and values to develop a 

distinctive African American culture. 

[Identify gaps in the historical record 

while constructing a sound historical 

interpretation]   

 

2.3.9  Analyze overt and passive  resistance to 

enslavement. [Analyze cause -and-effect 

relationships]    

 

discussing, and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept 

development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), 

organizers (word web, concept 

map), evaluation organizers 

(charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 

 

ERA 3   

Revolution and the 

New Nation (1754 -

1820s)  

 

 

 

 

 

 

 STANDARD   1A The student understands the 

causes of the American Revolution.   

GSE: 
 C & G 2 (9 -12)-1d 

 C & G 4 (9 -12) -1c 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b, 1c 

 HP 2 (9-12) ð 2a, 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

DISTRICT INITIATIVES  & 

RESEARCH 

 

Applies Principles of Learning  

(POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment 

Textbook  

American V ision, Appleby , 

et  al.  Glencoe:  2007  

 Chapter 4  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 Primary sources;  

o òCommon 

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
STANDARD 1  

3.1 The causes  

of the 

American 

Revolution, 

the ideas 

and 

inter ests 

involved in 

forging the 

revolution -

ary 

movement, 

and the 

reasons for 

the 

American 

victory  

 

 

OVER ARCHING 

CONCEPTS  

 Salutary 

Neglect  

 Revolution 

 Birth of 

American 

political thought  

 Early 

Republicanism  

 

 

ESSENTIAL 

QUESTIONS  

3.1.1 Explain the consequences of the Seven 

Years War and the overhaul of English 

imperial policy following the Treaty of 

Paris in 1763. [Marshal evidence of 

antecedent ci rcumstances]  

  

3.1.2 Analyze political, ideological, religious, 

and  economic origins of the Revolution. 

[Analyze multiple causation]     

 

3.1.3 Reconstruct the arguments among 

patriots and loyalists about independence 

and draw conclusions about how the 

decision to dec lare independence was 

reached. [ Consider multiple 

perspectives]   (grades  9-12) 

 

STANDARD 1B    The student understands the 

principles articulated in the Declaration of 

Independence.   

GSEs:  
 C & G 2 (9 -12)-1d 

 C & G 2 (9 -12) -2a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 HP 3 (9-12)-3a 

 

3.1.4 Explain the major ideas expressed in the 

Declaration of Independence and their 

intellectual origins. [Marshal evidence of 

antecedent circu mstances]  

 

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning 

 learning as 

apprenticeship  

 

Differentiates instruction by 

varying the content, process, 

and prod uct and implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical 

analysis and interpretation, 

historical resea rch capabilities, 

and historical issues ð analysis  

 

 

 

 

 

 

 

and decision-making 

 

Facilitates Socratic Seminar  

Sense,ó  

Thomas Paine 

o Patrick Henryõs 

Speech Before 

the House of 

Burgesses  

o òLexington and 
Concordó 

o òBunker Hilló 
o Declarati on of 

Indepen dence  

o Ben Franklin  

o John Locke, 

òSecond 

Treatise of 

Governmentó 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri. gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 Video:   

o The American 

Revolution 

APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Diary entry  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intellige nces assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

 

 
 

Rubrics  

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
1. What events, 

ideas, and 
interests 
contributed to 
the 
commencement 
of the American 
Revolution?  

 
 

 

 

 

 

 

 

 

 

 

 

 

3.1.5 Demonstrate the fundamental 

contradictions between the ideals 

expressed in the Declaration of 

Independence and the realities of 

chattel slavery. [Consider multiple 

perspectives]    

 

3.1.6 Draw upon the principles in the  

Declaration of Independence to 

construct a sound historical argument 

regarding whether it justified American 

independence. [Interrogate historical 

data (grades 9 -12)  

 

STANDARD 1C    The student understands the 

factors affecting the course of the war and 

contributing to the American victo ry.   

GSE: 

 

3.1.7 Appraise George Washington's military 

and political leadership in conducting the 

Revolutionary War. [Assess the 

importance of the individual]   

 

3.1.8 Explain how the Americans won the war  

 against superior British resources. 

[Analyze multiple causatio n]    

 

3.1.9 Analyze United States relationships with  

 France, Holland, and Spain during the 

Revolution and the contributions of each 

European power to the American victory. 

[Analyze cause-and-effect relationships]    

 

 

Provides social studies best 

practices opportunities such as:  

 investigating topics in 

depth  

 exercising choice and 

responsibility by choosing 

the ir own topics for 

inquiry  

 involving exploration of 

open questions that 

challenge studentsõ 

thinking;  

 involving students in 

active participation in the 

classroom and the wider 

community;  

 involving students in both 

independent inquiry and 

cooperative learn ing  

 involving students in 

reading, writing, 

observing, discussing, and 

debating  

 building upon studentsõ 

prior knowledge; exploring 

a full range of culture 

found in America  

 

Addresses multiple intelligences 

(instructional strategies)  
 

o Boston Massacre 

Re-creation 

Documentary  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 

Primary Sources  

 òThe American Crisis 

# 1 ,ó  Thomas Paine 

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 Write your own Declaration of 

Independence  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
3.1.10 Analyze the terms of the Treaty of Paris 

and how they affected U.S. relations 

with Native Americans and with European 

powers that held territories in North 

America. [Consider multiple 

perspectives]   

 

ERA  3  

Revolution and the 

New Nation (1754 -

1820s)  

 

 

 

 

 

 

STANDARD 2   

3.2 The impact of 

the American 

Revolution on 

politics, 

economy, and 

society  

 

 

ESSENTIAL 

QUESTIONS  

 
1.  What impact 

did the 
American 
Revolution have 
on the American 

 STANDARD 2A    The student understands 

revolutionary government -making at national and 

state levels.   

GSEs:  
 C & G 1 (9-12)-1a, 1b, 1c 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

3.2.1 Analyze the arguments over the Articles 

of Confederation. [Examine the influence 

of ideas]   

 

3.2.2  Assess the accomplishments and failures 

of the Continental Congress  and identify 

and evaluate Shayõs Rebellion.  [Compare 

and contrast differing sets of ideas]     

 

3.2.3  Assess the importance of the Northwest 

Ordinance. [Interrogate historical data]    

 

 

 

 

DISTRICT INITIATIVES  & RESEARCH  

 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations 

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assi gnments 

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing their 

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapter 5  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 Article s of 

Confederation  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
political 
structure, 
economy, and 
society?  

 

 

 

 

 

 

 

 

 

 

 

own topics for inquiry  

 involving expl oration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writi ng, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intellig ences 

(instructional strategies)  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 3   

Revolution and the 

New Nation (1754 -

1820s)  

 

 

 

 

 

 STANDARD 3A    The student unde rstands the 

issues involved in the creation and ratification of 

the United States Constitution and the new 

government it established.   

GSEs:  
 C & G 1 (9-12)-1a, 1c 

 C & G 2 (9 -12) -1b 

 C & G 2 (9 -12)-2a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

DISTRICT INITIATIVES   & 

RESEARCH 

 

Applies Principles of Learning  

(POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

Textbook  

American Vision ,  Appleby, 

et  al.  Glencoe:  2007  

 Chapters 5 & 6 

 

 

Supplementary 

books/material  

 Textbook ancillary  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

 

 

STANDARD 3  

3.3 The 

institutions  

and practices 

of 

government 

created 

during the 

Revolution 

and how they 

were revised 

between 1787 

and 1815 to 

create the 

foundation of 

the American 

political 

system b ased 

on the U.S. 

Constitution 

and the Bill 

of Rights . 

 

OVER ARCHING 

CONCEPTS  

 

 

ESSENTIAL 

QUESTIONS  

1. How did the 
political climate 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

3.3.1 Analyze the factors involved in calling 

the Constitutional Convention. [Analyze 

multiple causation]  

 

3.3.2  Analyze the alternative plans considered 

by the delegates and the major 

compromises agreed upon to secure 

approval of the Constitution. [Examine 

the influence of ideas]    

 
3.3.3  Analyze the fundamental ideas behind 

the distribution of powers and the 

system of checks and balances 

established by the Constitution. [Examine 

the influence of ideas] (grades 9 -12) 

 

3.3.4  Analyze the features of the Constitution  

 which have made this the most enduring 

and widely imitated written constitution 

in world history. [Examine the influence 

of ideas]   

 

3.3.5  Compare the arguments of Federalists 

and Anti -Federalists d uring the 

ratification debates and assess their 

relevance in late 20th -century politics. 

[Hypothesize the influence of the past]  

(grades 9 -12) 

 

STANDARD 3B    The student understands the 

 recognition of 

accomplishment 

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning 

 learning as 

apprenticeship  

 

Differentiates instruction by 

varying the content, process, 

and product and implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical 

analysis and interpretation, 

historical research capabilities,  

 

 

 

and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Facilitates sim ulations  

materials  

 Federalist Papers # 

10, 51, &  59 

 U.S. Constitution  

 George Washingtonõs 

òFarewell Addressó 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main  idea, and significance)  

 

Class Constitution  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - inte rpersonal, etc.)  

 

Oral presentations  

 

Philadelphia Convention Simulation  

 

Rubrics  

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
of the era of 
the New 
Republic create 
the foundation 
of the American 
political 
sysyte m? 

 

 

 

 

 

 

 

guarantees of the Bill of Rights and its continuing 

significance.  

GSEs:  
 C & G 3 (9 -12)-1a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2a, 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

3.3.6  Evaluate the arguments over the 

necessity of a Bill of Rights and explain 

Madisonõs role in securing its adoption by 

the First Congress. [Assess the 

importance of the individual]   

 

3.3.7  Analyze whether the Alien and Sedition 

Acts of 1798 threatened First 

Amendment rights and the issues the 

Alien and Sedition Acts posed in the 

absence of judicial review of a cts of 

Congress. [Evaluate the implementation 

of a decision]   (grades 9 -12) 

 

STANDARD   3C The student understands the 

development of the Supreme Court's power and its 

significance from 1789 to 1820.  

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

 

Provides social studies best 

practices opportunities such as:  

 investigating topics in 

depth  

 exercising choice and 

responsibility by choosing 

their own topics for 

inquiry  

 involving exploration of 

open questions that 

challenge studentsõ 

thinking ; 

 involving students in 

active participation in the 

classroom and the wider 

community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in 

reading, writing, 

observing, discussing, and 

debating  

 building upon stud entsõ 

prior knowledge; exploring 

a full range of culture 

found in America  

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept 

development (mind map), 

compare/contrast organizers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

American Vision , Appleby, 

et  al.  Glencoe:  2007  

 Chapter 6, section 3  

 Chapter 7, section 1  

 

 

 

 

 

 

 

 

 

 

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informat ional text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
3.3.8  Appraise how John Marshall's precedent - 

setting decisions interpreted the 

Constitution and established the 

Supreme Court as an independent and 

equal branch of the governmen t. [Assess 

the importance of the individual]    (grade 

7 only) (grades 9 -12) 

3.3.9  Trace the evolution of the Supreme 

Court's powers during the 1790s and 

early 19th century and analyze its 

influence today. [Explain historical 

continuity and change]   (grades 9 -12) 
 

STANDARD  3D   The student understands the 

development of the first American party system  

(Federalist and Democratic ðRepublicans) 

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

3.3.10 Explain the principles and issues that 

prompted Thomas Jefferson to organize 

an opposition party. [ Analyze multiple 

causation]   (grades 9 -12) 

 

3.3.11 Compare the leaders and social and  

 economic composition of each party. 

[Compare and contrast dif fering sets of 

ideas]  

 

3.3.12 Compare the opposing views of the two  

(Venn diagrams, comparison 

charts), or ganizers (word web, 

concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 parties on the main economic and foreign 

policy issues of the 1790s. [Compare and 

contrast differing sets of ideas]  

  

3.3.13 Assess the influence of the French 

Revolution on American politics. [Analyze  

cause-and-effect relationships]   

 

ERA 4  

Expansion and 

Reform (1801 -

1861 ) 

 

 

 

 

 

 

 

STAN DARD 1 

4.1  United States  

 territorial 

expansion 

 between 1801 and 

1861, and how it 

affected relations 

with external powers 

and Native 

Americans   

 

 

 

OVER ARCHING 

CONCEPTS  

 STANDARD 1A    The student understands the 

international background and consequences of the 

Louisiana Purchase, the War of 1812, and the 

Monroe Doctrine .   

 

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 
4.1.1 Analyze how the Louisiana  

 Purchase influenced politics, economic 

development, and the concept of 

Manifest Destiny. [Evaluate the 

implementation of a decision]     
 

4.1.2        Explain President Madison's reasons for  

declaring war in 1812 and analyze the 

sectional divisions over the war. 

[Compare and contrast differing sets of 

ideas]   

 

4.1.3 Identify the origins and provisions of the 

Monroe Doctrine and how it influenced 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning  

 learning as apprenticeship  

 

Differenti ates instruction by 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapter s 6, sections 3 

& 4 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 Secondary source:  

Analysis:  J. Loewe n 

 Primary source s:   

o òManifest 
Destiny,ó 

J.L. 

OõSullivan 

o War of 1812  

documents 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

http://nchs.ucla.edu/standards/era4-5-12.html#B
http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 Sectionalism  

 Expansion 

 Reform  

 Revolution 

 

ESSENTIAL 

QUESTIONS  

1. How did U.S. 
territor ial 
expansion 
affect relations 
with outside 
powers and 
Native 
Americans? 

 

 

 

 

 

 

 

hemispheric relations. [Reconstruct 

patterns of historical succession and 

duration]  

 

STANDARD  1C   The student understands the 

ideology of Manifest Destiny, the nation's 

expansion to the Northwest, and the Mexican -

American War  including Indian removal as a side -

effect of expansion .   

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

4.1.4 Explain the economic, political, racial, and  

 religious ro ots of Manifest Destiny and 

analyze how the concept influenced the 

westward expansion of the nation 

including Indian removal as a side -effect 

of expansion . [Examine the influence of 

ideas]  

  

4.1.5 Compare and explain the peaceful 

resolution of the Oregon disput e with 

Great Britain and the declaration of war 

with Mexico. [Challenge arguments of 

historical inevitability  

 

4.1.6 Explain the causes of the Texas War for 

Independence and the Mexican -American 

War and evaluate the provisions and 

consequences of the Treaty of G uadalupe 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 

Facilitate War of 1812 simulation , e.g. 

òChoicesó activity 

 
Provides social studies best practic es 

opportunities such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation i n the classroom 

and the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

  

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Venn diagrams, 

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 Video:   

o Jefferson 
Documentary , 

Ken Burns 

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Multipl e Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

War of 1812  óChoicesó activity 

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
Hidalgo. [Analyze multiple causation]  

 

4.1.7 Analyze different perspectives on the 

Mexican-American War. [ Consider 

multiple perspectives]  (grades  9-12)  

 

4.1.8 Appraise the causes and effects of the 

òTrail of Tearsó 

 

comparison charts), organizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

ERA 4   

Expansion and 

Reform (1801 -

1861 ) 

 

 

 

 

 

 

 

STANDARD 2  

4.2 How the 

industrial 

revolution, 

increasing 

immigration, the 

rapid expansion 

of slavery, and 

the westward 

movement 

changed the 

lives of 

Americans and 

led toward 

 STANDARD 2A    The student understands how 

the factory system and the transportation and 

market revolutions shaped regional patterns of 

economic development.   

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

4.2.1 Explain how the major technological 

developments that revolutionized land 

and water transportation arose and 

analyze how they transformed the 

economy, created international markets, 

and affected the environment  

(transportation revolution ). [Analyze 

cause-and-effect relationships]   

 

4.2.2  Evaluate national and state policies  

regarding a protective tariff, a national 

bank, and federally funded internal 

improvements  (Jackson, Jacksonian 

Democracy). [Examine the influence of 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning  

 learning as apprenticeship  

 

Differentiates instruction by 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/shar e 

 cubing, etc.  

 

Models historical thinking skills :  

Textbook  

American Visio n, Appleby, 

et  al.  Glencoe:  2007  

 Chapters 7, 8, 9, & 10  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 The Civil War , episode 

1, òThe Cause,ó  Ken 

Burns 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks e.g. Create 

your own spiritual (American 

Studies)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
regional 

tensions. 

 

ESSENTIAL 

QUESTIONS  

1. What 
contri buted to 
sectionalism 
(regionalism) in 
America, and 
how did this 
define 
American 
Democracy? 

 

 

 

 

 

 

 

 

ideas]     

 

4.2.3  Explain how economic policies  

related to expansion, including northern 

dominance of locomotive transportation, 

served different regional interes ts and 

contributed to growing political and 

sectional differences. [Compare and 

contrast differing sets of ideas ]  (grades 

9-12) 

 

4.2.4  Analyze how the factory system 

affected   gender roles and changed the 

lives of men, women, and children. 

[Analyze cause-and-ef fect relationships]   

 

STANDARD 2D    The student understands the 

rapid growth of "the peculiar institution" after 

1800 and the varied experiences of African 

Americans under slavery.  

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

4.2.5  Explain how the cotton gin and the 

opening of new lands in the South and 

West led to the increased demand for 

slaves. [Analyze cause-and-effect 

relationships]  

 
4.2.6  Analyze the argument that the   

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Semi nar 

 
Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

investigating topics in depth;  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry;  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 

Primary sources:  

 Frederick Douglas s 

Autobio graphy 

 Slave Spirituals (AS)  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizi ng ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 I nformational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
institution of slavery retarded the 

emergence of capitalist institutions and 

values in the South. [Evaluate major 

debates among historians]  (grades 9 -12) 

 

4.2.7  Evaluate how enslaved African Americans 

used religion and family to create a viable 

culture  and ameliorate the effects of 

slavery. [Obtain historical data]   

  

and the wider community;  

 involve students in both 

independent inquiry and 

cooperative learning;  

 involving students in reading, 

writing, observing, discussing, 

and debating;  

 building upon stude ntsõ prior 

knowledge; exploring a full 

range of culture found in 

America;  

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Venn diagrams, 

comparison charts), org anizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

ERA  4   

Expansion and 

Reform (1801 -

1861 ) 

 

 

 

 

 

 

 

 STANDARD 3A    The student understands the 

changing character of American political life in 

"the age of the common man."  

GSEs:  
 C & G 1 (9-12)-1c 

 C & G 2 (9 -12) 1c 

 C & G 4 (9 -12)-1d 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

DISTRICT INITIATI VES  & 

RESEARCH 

 
Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment  

 academic rigor  

 accountable talk  

Textbook  

American Vision ,  Appleby, 

et  al.  Glencoe:  2007  

 

 

Supplementary 

books/material  

 Textbook anci llary  

materials  

 Andrew Jackson 

Cartoons 

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks  

 Research paper:  topical 

approach 1789-1860 

(American Studies)  

 Formative assessment s 

 

SUGGESTED 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
STANDARD 3  

4.3 The 

extension, 

restriction, 

and 

reorganizatio

n of political 

democracy 

after 1800  

tensions  

 

 

 

ESSENTIAL 

QUESTIONS  

1. What 
contributed to 
sectionalism 
(regionalism) in 
America, and 
how did this 
define 
American 
Democracy? 

 

 

 

 

 

 

 

4.3.1 Relate the increasing popular 

participation  in state and national 

politics to the evolving democratic ideal 

that adult white males were entitled to 

political participation. [Identify relevant 

historical antecedents]   (grade 7 only)  

 

4.3.2  Explain the combination of sectional, 

cultural, economic, and poli tical factors 

that contributed to the formation of the 

Democratic, Whig, and "Know -Nothing" 

parties . [Analyze multiple causation]  

(grades 9 -12) 

  
4.3.3  Explain why the election of Andrew 

Jackson  was considered a victory for 

the "common man." [Assess the 

importa nce of the individual in history]   

 

4.3.4  Analyze how Jackson's veto of the U.S. 

Bank recharter and his actions in the 

nullification crisis contributed to the rise 

of the Whig party. [Analyze cause -and-

effect relationships]   

 

STANDARD 3B    The student understan ds how 

the debates over slavery influenced politics and 

sectionalism.   

GSE: 

 C & G 1 (9-12) 2a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 socializing intelligence  

 self -management of 

learning  

 learning as apprenticeship  

 

Differentiates instruction by 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking,  historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

investig ating topics in depth;  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry;  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider com munity;  

 involve students in both 

independent inquiry and 

cooperative learning;  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS websit e (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 

 

 

 

 

 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

 

 

 

 

 

 

 

Oral presentations  

 

Rubrics  

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 2a, 3a,  

 HP 3 (9-12)- 1a, 

 HP 3 (9-12)- 2b 

 

4.3.5  Explain the Missouri Com promise and 

 evaluate its political consequences. 

[Identify issues and problems in the 

past]  

  

4.3.6  Explain how tariff policy and issues of 

states' rights influenced party 

development and promoted sectional 

differences. [Analyze cause -and-effect 

relationships]     

 

4.3.7  Analyze how the debates over slavery --

from agitation over the "gag rule" of the 

late 1830s through the war with 

Mexicoñstrained   national cohesiveness 

and fostered rising sectionalism. 

[Compare and contrast differing sets of 

ideas]    

 

 involving students in reading, 

writing, observing, discussing, 

and debating;  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America;  

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Venn diagrams, 

comparison charts), organizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

cate gorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Primary source:  Polk 

Reading 

 

Video:   Amistad  

 

 

 

 

Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Informational writing ( report and 

persuasive) and refle ctive writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 4   

Expansion and 

Reform (1801 -

1861 ) 

 

 

 

 

 

 

 STANDARD 4A    The student understands the 

abolitionist movement.   

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of l earning 

 learning as apprenticeship  

Textbook  

American Vision , Appleby, 

et  al.  Glencoe:  2007  

 Chapter 8, section 4  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
STANDARD 4  

4.4 The sources 

and 

character of 

cultural, 

religious, and 

social reform 

movements in 

the 

antebellum 

period.   

 

 

ESSENTIAL 

QUESTIONS  

1. What is reform, 
and how did it 
impact 
Antebellum 
America?  

 

 

 

 

 

 

 

 

4.4.1 Compare the positions of African 

American and white abolitionists on the 

issue of the African American's place in 

society. [Compare and contrast differing 

sets of ideas]   

 

STANDARD 4B   The student understands how 

Americans strived to ref orm society and create a 

distinct culture.   

 

4.4.2  Assess how the Second Great Awakening 

impinged on antebellum issues such as 

public   education, temperance, women's 

suffrage, abolition, and 

commercialization. [Analyze cause -and-

effect relationships]     

 

STANDA RD 4C   The student understands 

changing gender roles and the ideas and activities 

of women reformers.   

GSEs:  
 C & G 2(9 -12)-2a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

4.4.3  Analyze the activities of women of 

different   racial and social groups in the 

reform movements for education, 

abolition, temperance, and women's 

suffrage. [Examine the importance of the 

individual]     

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportuniti es such as:  

investigating topics in depth;  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry;  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classr oom and 

the wider community;  

 involve students in both 

independent inquiry and 

cooperative learning;  

 involving students in reading, 

writing, observing, discussing, and 

debating;  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture f ound in America;  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curri culum 

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 

Primary sour ces; 

 òSeneca Falls 
Declaration and 
Sentimentsó 

 Elizabeth Cady 

Stanton reading  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizin g ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

4.4.4  Analyze the goals of the 1848 Seneca 

Falls "Decla ration of Sentiments" and 

evaluate its impact. [Reconstruct the 

literal meaning of a historical passage]   

 

4.4.5  Compare and contrast the antebellum 

women's movement for equality and 

20th -century feminism. [Hypothesize the 

influence of the past]  (grades 9 -12)      

 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers ( charts, scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 In formational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 5  

Civil War and 

Reconstruction 

(1850 - 1877)  

 

 

 

 

 

 

 

 

STANDARD 1  

5.1  The causes of 

the Civil War  

 

 

 

OVER ARCHING 

CONCEPTS  

 Secession 

 State r ights vs. 

Federal rights  

 STANDARD  1A    The student unde rstands how 

the North and South differed and how politics and 

ideologies led to the Civil War.   

GSEs:  
 C & G 1 (9-12)-1a 

 C & G 3 (9 -12) -1b 

 C & G 4 (9 -12) -1d 

 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

5.1.1 Identify and explain the economic, social,  

and cultural differences between the 

North and the South. [Draw upon 

quantitative data to trace historical 

developments]    

 

5.1.2 Analyze how the disruption of the second 

America n party system frayed the 

durable bonds of union, leading to the 

ascent of the Republican party in the 

1850s. [Analyze multiple causation]   

DI STRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learnin g 

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Textbook  

American Visio n,  Appleby 

et  al.  Glencoe:  2007  

 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 primary sources:  

o òHouse Divided ò 

speech, A. 

Lincoln 

o  òFreeport 

Doctrineó 

o Stephen  A. 

Douglas,  

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks (e.g. oral 

presentation)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 Slavery  

 Military 

consequences 

 How the Civil 

War 

òredefinedó 

America and 

gave a new birth 

to freedomó 

 Reconstruction  

 

ESSENTIAL 

QUESTIONS  

1. What were the 
Causes of the 
Civil War?  

 

 
 

 

 

 

 

 

 

 

 

(grades 9 -12) 

 

5.1.3 Explain how events after the Compromise  

of   1850 and the Dred Scott decision in 

1857  contributed to  increasing sectional 

polarization. [Analyze cause -and-effect 

relationships]   (grade 7 only)  

 

5.1.4 Explain the causes of the Civil War and  

evaluate the importance of slavery as a 

principal cause of the conflict. [Compare 

competing historical narratives]     

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities suc h as:  

investigating topics in depth;  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry;  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom an d 

the wider community;  

 involve students in both 

independent inquiry and 

cooperative learning;  

 involving students in reading, 

writing, observing, discussing, and 

debating;  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found i n America;  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts , scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, an d 

School-wide 

 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document -based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
ERA 5  

Civil War and 

Reconstruction 

(1850 - 1877)  

 

 

 

 

 

 

STANDARD 2  

5.2 The course 

and character 

of the Civil 

War and its 

effects on the 

American 

people.  

 

 

 

ESSENTIAL 

QUESTIONS  

1.  How did the 
Civil War affect 
the American 
people? 

 

 

 

 

 

 

 

 STANDARD 2A    The student understands how 

the resources of the Union and Confederacy 

affected the course of the war.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 
 

5.2.1 Compare the human resources of the 

Union  and the Confederacy at the 

beginning of the Civil War and assess the 

tactical advantages of each side. [Utilize 

visual and mathematical data]   (grade 7 

only)  

 

5.2.2  Identify the innovations in military  

 technology and explain their impact on 

humans, property, and the final outcome 

of the war. [Utilize visual and 

mathematical data]   

 

5.2.3  Identify the turning points of the war 

and evaluate how political, military, and 

diplomatic leadership affected the 

outcome of the confli ct. [Assess the 

importance of the individual in history]   

 

5.2.4  Evaluate provisions of the Emancipation 

Proclamation, Lincoln's reasons for 

issuing it, and its significance. [Examine 

the influence of ideas]  

  

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

investigating topics in  depth;  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry;  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

Textbook  

American Vision ,  Appleby, 

et  al.  Glencoe:  2007  

 Chapter 10, section 4  

 Chapter 11 

 

Supplementary 

books/mater ial 

 Textbook ancillary  

materials  

 primary sources:  

o òGettysburg 

Addressó 

o òEmancipation  

Proclamationó 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 Video:  òThe Civil 
War ,ó   Ken Burns 

 

Materials  

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common task (e.g. oral 

presentation)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of  view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

 

 

5.2.5  Analyze the purpose, meaning, and 

significance of th e Gettysburg Address. 

[Identify the author of the historical 

document and assess its credibility]   

(grades 9 -12) 

 

STANDARD 2B    The student understands the 

social experience of the war on the battlefield and 

home front.   

 

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, &1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

5.2.6  Evaluate the Union's reasons for curbing 

wartime civil liberties. [Consider multiple 

perspectives]  (grades 9 -12) 

 

 involve students in both 

independent inquiry and 

cooperative learning;  

 involving students in reading, 

writing, observing, discussing, and 

debating;  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America;  

 

Facilitates the u se of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify  organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informa tional text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 5  

Civil War and 

Reconstruction 

(1850 - 1877)  

 

 

 

 

STANDARD 3  

5.3 How various 

reconstruct -

tion plans 

succeeded or 

 STANDARD 3A  The student understands the 

political controversy over Reconstruction.   

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9 -12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

5.3.1 Contrast the Reconstruction policies  

advocated by Lincoln, Andrew Johnson, 

and sharply divided Congressional 

leaders, while assessing these policies as 

DISTRIC T INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

Textbook  

American Vision ,  Appleby, 

et  al.  Glencoe:  2007  

 Chapter 12  

 

Supplementary 

books/mater ial 

 Textbook ancillary  

materials  

 Secondary source:  

òAbsence of Malice ó  

 Primary source  

o Lincolnõs 2nd 

STANDARDIZED  AND REQUIRED  

 Midyear  exam 

 Comprehensive course 

assessment  

 Common tasks (e.g. oral 

presentation)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
failed . 

 

ESSENTIAL 

QUESTIONS  

1. Was 
Reconstruction 
constructive or 
destructive?  

  

 

 

 

 

 

 

 

 

responses to changing events. [Compare 

and contrast d iffering sets of ideas   

 

5.3.2  Explain the provisions of the 14th and 

15th amendments and the political forces 

supporting and opposing each. [Consider 

multiple perspectives]  

 

5.3.3  Analyze the role of violence and the 

tactics of the òredeemersó in regaining 

control o ver the southern state 

governments. [Interrogating historical 

data]   (grades 9 -12) 

 

STANDARD 3B   The student understands the 

Reconstruction programs to transform social 

relations in the South.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, &1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

5.3.4  Explain the economic and social problems  

 facing the South and appraise their 

impact on different social groups. 

[Examine historical perspectives]   

 

STANDARD   3C The student  understands the 

successes and failures of Reconstruction in the 

South, North, and West.   

 

5.3.5  Evaluate the effects of northern capital 

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological  thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:   

 investigating topics in depth  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the w ider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in Ameri ca  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales ), 

categorize/classify organizers (categories, 

Inaugural  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
and entrepreneurship on economic 

development in the postwar South. 

[Consider multiple perspectives]  (grades 

9-12)  

 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

informational text  

 Information al writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 6 

The Development of 

the Industrial 

United States  

 

 

 

 

 

STANDARD # 1 

6.1   How the rise of 

corporations, heavy 

industry, and 

mechanized farming 

transformed the 

American people  

 

 

OVER ARCHING 

CONCEPTS  

 Industrializa -

tion  

 Urbanization  

 Immigration  

 Imperialism  

 

 

ESSENTIAL 

 STANDARD 1A  The student understands the  

connections among industrialization, the advent of 

the modern corporation, and material well -being.  

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

6.1.1 Evaluate the c areers of prominent 

industrial  and financial leaders. [Assess 

the importance of the individual in 

history]    

  

6.1.2 Examine how industrialization made 

consumer goods more available, increased 

the standard of living for most 

Americans, and redistributed wealth. 

[Utilize quantitative data]   (grades 9 -12) 

 

6.1.3 Compare the ascent of new industries 

today with those of a century ago. 

[Hypothesize the influence of the past]   

(grades  9-12) 

 

STANDARD 1B  The student understands the 

rapid growth of cities and how urban life ch anged.  

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable ta lk 

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

 exercising choice and 

Textbook  

American Visio n, Appleby, 

et  al.  Glencoe:  2007  

 Chapters 14, 15, & 16  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 J.D. Rockefeller 

Biography 

 J.P. Morgan Biography  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstrea ming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks (student 

choice) 

o Research paper:    

òNeglected Voicesó  

(American Studies)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and  significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
QUESTIONS  

1.  What is the 
Industrial 
Revolution,    
and how did it 
transform 
America?  

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

6.1.4 Explain how urban dwellers dealt  

with the problems of financing, 

governing, and policing the cities. 

[Evaluate alternative courses of actions] 

(grades 9 -12) 

 

 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  
 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presenta tions  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective wri ting   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 6   

The Development of 

the Industrial 

United States 

(1870 - 1900)  

 

 

 STANDARD   2A  The student understands the 

sources and experiences of the new immigrants.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapter 15  

 

Supplementary 

books/material  

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks (student 

choice) 

o Research paper:    

òNeglected Voicesó  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

STANDARD 2  

6.2 Massive 

immigration 

after 1870 and 

how new social 

patterns, 

conflicts, and 

ideas of 

national unity 

developed amid 

growing 

cultural 

diversity.   

 

 

ESSENTIAL 

QUESTIONS  

1. How did 
immigration 
alter American 
life , and what 
was the 
immigrant 
experience?  

 
 

 

 

 

 

 

 

 

 HP 3 (9-12)-  2b 

 

6.2.1 Distinguish between the "old" and "new" 

immigration in terms of its volume and 

the immigrants' ethnicity, religion, 

language, place of origin, and motives for 

emigrating from their homelands. 

[Analyze multiple causation] (grade 7 

only) 

 

6.2.3  Assess the challenges, opportunities, and 

contributions of different immigrant 

groups. [Examine historical perspectives]   

 

 

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticesh ip 

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical  

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topic s in depth  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

 Textbook ancillary  

materials  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

(American Studies)  

 Formative assessments  

 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significanc e) 

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubri cs ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classif y organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 6   

The Development of 

the Industrial 

United States 

(1870 - 1900)  

 

 

 

 

STANDARD 3  

6.3 The rise of 

the American 

labor 

movement and 

how political 

issues 

reflected 

social and 

economic 

 STANDARD 3A    The student understands how 

the "second industrial revolution" changed the 

nature and conditions of work.  

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, &1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

6.3.1 Account for employment in different 

regions of the country as affected by 

gender, race, ethnicity, and skill. 

[Formulate historical questions ]  (grades 

9-12) 

6.3.2  Analyze the causes and consequences of 

the industrial employment of children. 

[Examine historical perspectives]   

 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differ entiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

Textbook  

American Visio n, Appleby, 

et  al.  Glencoe:  2007  

 Chapter 14  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 Primary source:  

òWhat does the 
Working Man Want?  ò 

S. Gompers 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks (student 

choice) 

o Research paper:    

òNeglected Voicesó  

(American Studies)  

 Formative assessments  

 

 

SUGGESTED 
 

Anecdota l records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
changes. 

 

 

 

ESSENTIAL 

QUEST IONS  

1. What is the 
Industrial 
Revolution and 
how did it 
transform 
America ? 

 
 

 

 

 

 

 

 

 

STANDARD   3B The student understands the 

rise of national labor unions and the role of state 

and federal governments in labor conflicts.  

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

6.3.3  Analyze how "reform unions" and "trade 

unions" differed in terms of their 

agendas for reform and for organizing 

workers by rac e, skill, gender, and 

ethnicity. [ Compare and contrast 

differing sets of ideas ]  (grades  9-12) 
 

STANDARD 3C    The student understands how 

Americans grappled with social, economic, and 

political issues.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

6.3.4  Explain the political, social, and economic  

 roots of Populism and distinguish 

Populism from earlier democratic reform 

movements. [Examine the influence of 

ideas]     

 

6.3.5  Analyze the Populists' Omaha Platform 

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth   

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

 involving stud ents in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organize rs (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 www.ridoe.net  

 www.ride.ri.gov/instru

cti on/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Primary sources:  

 Omaha Platform  

 òCross of Gold 

Speech,ó  W.J. Bryan 

 

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
of 1892 as a statement of grievances and 

an agenda for reform. [ Interrogate 

historical data ]  

 

6.3.6  Evaluate the successes and failures of 

Populism. [Examine the influence of 

ideas]  

 

 Document-based questions 

 

ERA  6   

The Development of 

the Industrial 

United States 

(1870 - 1900)  

 

 

 

 

 

 

STANDAR D 4  

6.4 Federal 

Indian policy 

and United 

States 

foreign policy 

after the Civil 

War.   

 

ESSENTIAL 

QUESTIONS  

1. What were the 
roots , 
development  
and results  of 

 STANDARD 4B    The student understands the 

roots and development of America n expansionism 

and the causes and outcomes of the Spanish -

American War.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

6.4.1 Trace the acquisition of new territorie s. 

[Reconstruct patterns of historical 

succession and duration]  

 

6.4.2  Describe how geopolitics, economic   

interests, racial ideology, missionary zeal, 

nationalism, and domestic tensions 

combined to create an expansionist 

foreign policy. [ Analyze cause-and-effe ct 

relationships ]   (grades 9 -12) 

 

6.4.3  Evaluate the causes, objectives, 

character , and outcome of the Spanish -

American War. [Interrogate historical 

data]   

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and produc t and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical researc h 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapter 17  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 poem:  òWhite Manõs 
Burdenó  Kipling 

 Mark Twain  

 Anti -Imperialis t 

reading  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

STANDARDIZED  AND REQUIR ED 

 Comprehensive course 

assessment  

 Common tasks (student 

choice) 

o Research paper:    

òNeglected Voicesó  

(American Studies)  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
American 
expansionism?  

 

 

 

 

 

 

 

 

 

 

 investigating topics in depth  

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

char t)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

presentations  

 Elmo 

 Overhead  projector  

 Video:  Panama Canal 

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal,  etc.)  

 

Oral presentations  

 

Rubrics  

 
Self - assessment 

 

Simulations  

Rubrics ð Historical Thinking, ELA, and 

School-wide 
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 7   

The Emergence of 

Modern America 

(1890 - 1930)  

 STANDARD   1A    The student understands the 

origin of the Progressives and the coalitions they 

formed to deal with issues at the local and state 

levels. 

DISTRICT INITIATIVES  & 

RESEARCH 

 

Applies Principl es of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapter 18  

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

 

 

 

 

 

STANDARD 1   

7.1  How 

 Progressives and  

others addressed 

problems of 

industrial capitalism, 

urbanization, and 

political corruption   

 

OVER ARCHING 

CONCEPTS  

 Progressivism 

 World War I  

 1920s Cultural 

change and 

resistance 

threats  

 

ESSENTIAL 

QUESTIONS  

1. How well did 
the Progressive 
Era address the 
problems of 
industrialization 
urbanization, 
and political 
corruption ? 

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

7.1.1 Examine the social origins of the  

Progressives. [ Interrogate historical 

data (grades 9 -12) 

 

7.1.2 Evaluate Progressive reforms to expand  

 democracy at the local and state levels. 

[Examine the influence of ideas]  

 

7.1.3 Assess Progressive efforts to  

regulate big business, curb labor 

militancy, and protect the rights of 

workers and consumers. [ Evaluate 

alternative courses of action ]  
   

7.1.4 Analyze Progressive programs for 

assimilating the influx of immigrants 

before World War I. [Formulate a 

position or course of action on an issue]   

 

STANDARD    1B The student understands 

Progressivism at the national level.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 fair and credible evaluations  

 recognition of 

accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying 

the content, process, and product and 

implementing  

 tiered assignments  

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, histor ical analysis and 

interpretation, historical research 

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

 exercising  choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving students in both  

independent inquiry and 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 primary sou rces;  

 òHow the Other Half 

Lives,ó Jacob Riis, 

Lewis Hine 

photographs  

 òThe Jungle,ó Upt on 

Sinclair  

 secondary source:  

òTriangle Shirtwaist 
Factory Fire ó reading 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

o e.g  3rd  quarter 

research  paper 

topical approach 

with student choice  

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences  assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 
 

 

 

 

7.1.5 Evaluate the presidential leadership of  

Theodore Roosevelt, William Howard 

Taft, and Woodrow Wilson in terms of 

their effectiveness in obtaining passage 

of reform measures. [Assess the 

importance of the individual]  

 

7.1.6 Explain why the  election of 1912 was a  

pivotal campaign for the Progressive 

movement. [Interrogate historical data]    

 

7.1.7 Compare the New Nationalism, New  

Freedom, and Socialist agendas for 

change. [Compare and contrast differing 

sets of ideas]     

 

7.1.8 Describe how the 16th, 17 th, 18th, and 

19th amendments reflected the ideals 

and goals of Progressivism and the 

continuing attempt to adapt the founding 

ideals to a modernized society. [Evaluate 

the implementation of a decision]    

 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

Facilitates the use of graphic 

organiz ers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Venn diagrams, comparison 

charts), organizers (word web, concept 

map), evaluation organizers (charts, 

scales), categorize/classify organizers 

(categori es, tree) relational organizers 

(fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 

School library resou rces  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA  7   

The Emergence of 

Modern America 

(1890 - 1930)  

 

 

 

 

 

 

 STANDARD 2A    The student understands how 

the American r ole in the world changed in the early 

20th century.  

GSEs:  
 C & G 5 (9 -12)-3c 

 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

Textbook  

American Visio n, Appleby, 

et  al.  Glencoe:  2007  

 Chapters:  17, 18 , 19 

(section 4 ) 

 

 

Supplementary 

books/material  

 Tex tbook ancillary  

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
STANDARD 2  

7.2 The changing 

role of the 

United States 

in world 

affairs 

through 

World War I.    

 

ESSENTIAL 

QUESTIONS  

1. How did the 
role of the U.S. 
in foreign 
affairs change 
from 1900 to 
World War I  

 

 

 

 

 

 

 

 

 

7.2.1 Analyze the reasons for the Open Door 

policy. [Formulate a position or course of 

action on an issue]   

 

7.2.2  Evaluate the Roosevelt administration's 

foreign policies. [Evaluate the 

implementation of a decision]   (grade 7 

only)  

 

7.2.3  Compare Taft's dollar diplomacy with 

Roosevelt's big stick diplomacy and 

evaluate the results. [ Compare and 

contrast differing sets of ideas ] 

 

7.2.4  Evaluate Wilson's moral diplomacy, 

especially in relation to the Mexican 

Revolution. [ Examine the influence of 

ideas]  
 

STANDARD 2B    The student understands causes 

why the United States i ntervened  in  World War 

I. .  

GSEs:  
 C & G 4(9 -12)-1c 

 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

7.2.5  Explain the reasons for the declaration 

of United States neutralit y. [Identify 

issues and problems in the past]  

 

 

 

Diffe rentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in dept h  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving stu dents in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

materials  

 World War I poetry  

o òIn Flanders 

Fieldó 

o òDulce and 

Decorum 

Est.ó 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of maps  

 War propaganda 

posters  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

APPARTS (Author/point of view, place 

and time, prior knowledge, audie nce, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - inte rpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
7.2.6  Assess how industrial research in 

aviation   and chemical warfare influenced 

military strategy and the outcome of 

World War I. [Analyze cause -and-effect 

relationships]     

 

7.2.7  Analyze the impact of American public  

 opinion on the Wilson administration's 

evolving  foreign policy from 1914 to 

1917. [Examine the influence of ideas]     

 

7.2.8  Evaluate Wilson's leadership during the 

period of neutrality and his reasons for 

intervention. [Assess the importance of 

the individua l]    

 

STANDARD 2C    The student understands the 

impact at home and abroad of the United States 

involvement in World War I.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

7.2.9  Evaluate Wilson's Fourteen Points, his 

negotiations at the Versailles Treaty 

talks, and the national debate over 

treaty ratification and the League of 

Nations. [Evaluate the implementation of 

a decision]   

 

 

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organiz ers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 

Community 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 14 point s speech, W. 

Wilson  

 Cartoons opposing the 

League of Nations  

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
ERA 7    

The Emergence of 

Modern America 

(1890 - 1930)  

 

 

 

 

 

STANDARD  3 

7.3 How the 

United 

States 

changed from 

the end of 

World War I 

to the eve of 

the Great 

Depression. 

 

ESSENTIAL 

QUESTIONS  

1. How did the 
U.S. change 
socially, 
politically, 
economically, 
and culturally 
from the end of 
World War I to 
the end of the 
Great 
Depression? 

 

 STANDARD   3A    The student understands 

social tensions and their consequences in the 

postwar era.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

7.3.1 Examine rising racial tensions, the  

resurgence of the Ku Klux Klan, and the 

emergence of Garveyism . [Analyze cause-

and-effect relationships]    (grade 7 only)  

 

7.3.2  Examine the rise of religious  

fundamentalism and the clash between 

traditional moral values and changing 

ideas as exemplified in the controversy 

over Prohibition and the Scopes trial. 

[Examine th e influence of ideas]     

 

7.3.3  Analyze how the emergence of the òNew 

Womanó challenged Victorian values. 

[Examine the influence of ideas ]  

 

STANDARD 3B  The student understands how a 

modern capitalist economy emerged in the 1920s.  

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

DISTRICT INITIATIVES   & 

RESEARCH 

 

Applies Principles of Learning  

(POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 r ecognition of 

accomplishment 

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning 

 learning as 

apprenticeship  

 

Differentiates instruction by 

varying the content, process, 

and product and implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical 

analysis and interpretation, 

historical research capabilities, 

Textbook  

American Visio n,   Appleby  

et  al.  Glencoe:  2007  

 Chapters 20 & 21 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 1920s newspaper ads 

 Langston Hughes 

poems 

 Inherit the Wind  

 jazz music  

 Dawn article  

 Col. W.J. Simmons 

poem 

 Flapper readings  

o òSheõs No 
Clinging Vineó 

o òHappiness in 

Marriage,ó  M. 

Sanger 
o òRugged 

Individualism ,ó  
H. Hoover  

  òThe Man Nobody 
Knows,ó Bruce Barton  

 Dulce et Decorum Est 

poem, Wilfred Owen  

 

Technology 

 LCD projectors/TV  

 Computer lab  

STANDARDI ZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

 

 
SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Q uestions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 
 

 

 

 

 

 

7.3.4  Explain how principles of scientific  

management and technological 

innovations, including assembly lines, 

rapid transit, household appliances, and 

radio, continued to transform production, 

work, and daily life. [Examine the 

influence of ideas]  

  

7.3.5  Examine the changes in the modern  

corporation, including labor policies and 

the advent of mass advertising and sales 

techniques. [Analyze cause -and-effec t 

relationships]    

 
STANDARD   3C The student understands how 

new cultural movements reflected and changed 

American society.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9 -12)-  2b 

 

7.3.6  Analyze how radio, movies, newspapers, 

and popular magazines created mass 

culture. [Examine the influence of ideas]  

 

7.3.7  Explain the growth of distinctively  

American art and literature from the 

social realists to the òlost generation.ó 

[Draw upon art and literature]    

 

and historical issues ð analysis d 

decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best 

practices opportunities such as:  

 investigating topics in 

depth  

 exercising choice and 

responsibility by choosing 

their own topics for 

inquiry  

 involving exploration of 

open questions that 

challenge studentsõ 

thinking;  

 involving students in 

active participation in the 

classroom and the wider 

community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in 

reading, writing, 

observing, discussing, and 

debating  

 building upon studentsõ 

prior knowledge; exploring 

a full range of culture 

found in America  

 

Facilitates the use of graphic 

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 Video:  

o Prohibition  

o Great Crash  

o KKK 

 

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

Rubrics ð Historical Thinking,  ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
7.3.8  Examine the contributions of artists and  

writers of the Harlem Renaissance and 

assess their popularity. [Draw upon 

visual, literary, and musical sources]     

 

STANDARD 3D  The student understands politics 

and international affairs in  the 1920s.   

GSEs:  
 HP 1 (9-12)-1a, 1b, 1c, & 1d 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

7.3.9  Evaluate the waning of Progressivism and  

the òreturn to normalcy.ó [Explain 

historical continuity a nd change]   

 

7.3.10 Assess the effects of woman suffrage on  

politics. [Evaluate the implementation of 

a decision]   

 

organizers:   sequence organizers  

(chains, cycle), concept 

development (mind map), 

compare/contrast organ izers 

(Venn diagrams, comparison 

charts), organizers (word web, 

concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instruct ional strategies)  

 

ERA 8  

The Great 

Depression and 

World War II 

(1929 - 1945)  

 

 

 

 

 

 

 

 STANDARD 1A     The student understands the 

causes of the crash of 1929 and the Great 

Depression.  

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

 

 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differ entiates instruction by varying the 

content, process, and product and 

Textbook  

American Vision ,  Appleby, 

et  al.  Glencoe:  2007  

 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 òBrother Can You 
Spare a Dime?ó 

 

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
STANDARD 1  

8.1 The causes of 

the Great 

Depression and 

how it affected 

American 

society   

 

OVER ARCHING 

CONCEPTS  

 Depression 

 The redefined 

role of the 

f ederal 

government  

 Is olation to 

intervention  

 World War II  

 

ESSENTIAL 

QUESTIONS  

1. What caused 
the Great 
depression and 
how did it 
affect 
American 
society?  

 
 
 

 

 

 

8.1.1 Analyze the causes and  consequences of 

the stock market crash of 1929. 

[Compare competing historical 

narratives]   

 

8.1.2 Evaluate the ca uses of the Great  

 Depression. [Analyze multiple causation  

 

8.1.3 Explain the global context of the  

depression and the reasons for the 

worldwide economic collapse. [ Evaluate 

major debates among  historians ] (grades 

9-12)   

 

8.1.4  Explore the reasons for the deepening 

crisi s  of the Great Depression and 

evaluate the Hoover administrationõs 

responses. [Formulate a position or 

course of action on an issue]     

 

STANDARD 1B    The student understands how 

American life changed during the 1930s .  
 

8.1.5 Explain the effects of the Gr eat  

 Depression and the Dust Bowl on 

American farm owners, tenants, and 

sharecroppers. [Analyze multiple 

causation]   

 

8.1.6 Analyze the impact of the Great 

Depression  on the American family and 

on ethnic and racial minorities. [Consider 

multiple perspectives]    

 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth   

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

 involving stud ents in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organizers (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 Video:  The Great 
Crash 

 

Materials  

 Historical maps  

 US series of maps  

 Dorethea Lange large 

poster  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community  

 

reason, the main idea, and significance)  

 

Debates   

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Histor ical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

 

 

 

8.1.6 Explain the cultural life of the  

Depression years in art, literature, and 

music and evaluate the governmentõs role 

in promoting artistic expression. [ Draw 

upon visual, literary, and musical sources ]  

(grades 9 -12) 

 

categorize/classify organize rs (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

 

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA  8  

The Great 

Depression and 

World War II 

(1929 - 1945)  

 

 

 

 

 

STANDA RD 2 

8.2 How the New 

Deal 

addressed the 

Great 

Depression, 

transformed 

American 

federalism, 

and initiated 

the welfare 

state.   

 

ESSENTIAL 

QUESTIONS  

1. How effectively 
did the New 

 STANDARD  2A  The student understands the 

New Deal and the presidency of Franklin D. 

Roosevelt. 

GSEs:  
 C & G 1 (9-12)-1a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9 -12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

8.2.1 Contrast the background and leadership  

abilities of Franklin D. Roosevelt with 

those of Herbert Hoover. [Assess the 

importance of the individual in history]   

 

8.2.2  Contrast the first and second New  

 Deals and evaluate the success and 

failures of the relief, recovery, and 

reform measures associated with each. 

[Compare and contrast differing sets of 

ideas] (grades -12) 

 

8.2.3  Analyze the involvement of minorities 

and women in the New  Deal and its 

impact upon them. [ Assess the 

importance of the individual in 

history ] (grades 9 -12) 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of learning  

 learning as apprenticeship  

 

Differentiates instruction by varying the 

content, process, and product and 

implementing  

 tiered assignments  

 jigsawing 

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð analysis 

and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

Textbook  

American Vision , Appleby, 

et  al.  Glencoe:  2007  

 Chapter 23  

 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 òHappy Days are Here 

Againó 

 FDRõs Inaugural 

address  

 R. Lange photos 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Auth or/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily kines thetic, 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
Deal address 
the problems 
created by the 
Great 
Depression? 

 

 

 

 

 

 

 

 

 

STANDARD   2C    The student understands 

opposition to the New Deal, the alternative 

programs of its detractors, and the legacy of the 

New Deal.  

 

8.2.4  Evaluate t he significance and legacy of  

t he New Deal. [Evaluate the 

implementation of a decision]   (grades 9 -

12) 

 

 exercising choice and 

responsibility by choosing their 

own topics for inquiry  

 involving exploration of open 

questions that challenge studentsõ 

thinking;  

 involving students in active 

participation in the classroom and 

the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, dis cussing, and 

debating  

 building upon studentsõ prior 

knowledge; exploring a full range 

of culture found in America  

 

Facilitates the use of graphic organizers:   

sequence organizers  (chains, cycle), 

concept development (mind map), 

compare/contrast organize rs (Venn 

diagrams, comparison charts), organizers 

(word web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers (categories, 

tree) relational organizers (fish bone, pie 

chart)  

 

Addresses multiple intelligences  

presentations  

 Elmo 

 Overhead  projector  

 

Materials  

 Historical maps  

 US series of ma ps 

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 

 

ERA 8  

The Great 

Depression and 

World War II 

(1929 - 1945)  

 

 

 

 

 

 STANDA RD 3A    The student understands the 

international background of World War II.   

 

GSEs:  
 C & G 5 (9 -12)-3c 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of 

accomplishment  

 academic rigor  

Textbook  

American Vision , Appleby, 

et  al.  Glencoe:  2007  

 Chapters 24 & 25  

 

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
STANDARD 3  

8.3 The causes 

and course of 

World Wa r 

II, the 

character of 

the war at 

home and 

abroad, and 

its reshaping 

of the U.S. 

role in world 

affairs.   

 

 

ESSENTIAL 

QUESTIONS  

1. How did 
Americaõs entry 
into World War 
II reshape the 
war and 
redefine 
America 
Internationally 
and domesticly   

 

 

 

 

 

 

 

 

 

8.3.1 Analyze the reason s for American  

isolationist sentiment in the interwar 

period and its effects on international 

relations and diplomacy. [Analyze cause -

and-effect relationships]   

 

8.3.2  Evaluate American responses to German, 

Italian, and Japanese aggression in 

Europe, Africa, an d Asia from 1935 to 

1941. [Formulate a position or course of 

action on an issue]   

 

STANDARD   3B    The student understands 

World War II and how the Allies prevailed.   

GSEs:  
 C & G 5 (9 -12) -3a, 3b 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

8.3.3  Explain the major turning points of the 

war  and contrast military campaigns in 

the European and Pacific theaters. [Draw 

upon data in historical maps]   

 

8.3.4       Evaluate the deci sion to employ nuclear  

weapons against Japan and assess later 

controversies over the decision. 

[Evaluate major debates among 

historians]     

 

 accountable talk  

 socializing intelligence  

 self -management of 

learning  

 learning as apprenticeship  

 

Dif ferentiates instruction by 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing  

 pre/post assessments  

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 
Provides social studies best practices 

opportunities such as:  

 investigating topics in de pth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving students in both 

independent inquiry and 

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 Dr. Seuss Cartoons  

 videos: 

 Saving Private 

Ryan 

 D-Day 

 Pearl Harbor  

 Hiroshima  

 Cold War  

Documentary,   

 Peter Jennings  

 Webquest: 

Japanese 

Relocation 

 Independent 

research:  The 

decision to 

employ nuclear 

weapons 

 

APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences  assessments 

(e.g. role playing ð bodily kinesthetic, 

graphic organizing ð visual, 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to literary and 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 

 

8.3.5  Explain the financial, material, and human  

costs of the war and analyze its economic 

consequences for the Allies a nd the Axis 

powers. [Utilize visual and quantitative 

data]   

 

8.3.6  Describe military experiences and explain  

how they fostered American identity and 

interactions among people of diverse 

backgrounds. [Utilize literary sources 

including oral testimony]    

 

STANDARD    3C The student understands the 

effects of World War II at home.   

GSEs:  
 C & G 1 (9-12)-1d 

 C & G 4  (9 -12)-1c 

 C & G 5 (9 -12)-3a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

8.3.7  Evaluate the internment of Japanese  

Americans during the war and assess the 

implication for civil liberties. [Evaluate 

the implementation of a decision]     

 

8.3.8  Analyze the effects of World War II on  

 gender roles and the American family. 

[Compare and contrast differing sets of 

ideas]     

 

 

cooperative learning  

 involving students in reading, 

writing, observing, discussing, 

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Venn diagrams, 

comparison charts), organizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organ izers 

(categories, tree) relational 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional strategies)  

Materials  

 Historical maps  

 US series of maps  

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
8.3.16 Evaluate the warõs impact on science, 

medicine, and technology, especially in 

nuclear physics, weaponry, synthetic 

fibers, and television . [Utilize 

quantitative data]  (grades 9 -12) 

 

ERA 9   

Postwar United 

States (1945 to 

early 1970s)  

 

 

 

 

 

 

 

 

STANDARD 1  

9.1 The economic 

boom and social 

transformation 

of postwar 

United States    

 

 

OVER ARCHING 

CONCEPTS  

 Cold War:  

origins and 

results  

 Civil Rights  

 Consensus 

mentality  

 STANDARD 1A    The student understands the 

extent and impact of economic changes in the 

postwar period.   

 

 

GSEs:  
 C & G 5 (9 -12)-3a 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

9.1.1 Explain the reasons for the sustained 

growth of the postwar consumer 

economy. [Analyze cause-and-effect 

relationships]  

 

9.1.2 Explain the growth of the service, white 

collar, and professional sectors of the 

economy that led to the enlargement of 

the middle class. [Analyze cause -and-

effect relationships]   

 

9.1.3 Analyze the impact of the Cold War on 

the economy. [Identify issues and 

problems in the past]  (grades  9-12) 

 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) 

©  

 organizing for effort  

 clear expectations  

 fair and credible 

evaluations 

 recognition of  

accomplishment  

 academic rigor  

 accountable talk  

 socializing intelligence  

 self -management of 

learning  

 learning as apprenticeship  

 

Differentiates instruction by 

varying the content, process, and 

product and implementing  

 tiered assignments  

 jigsawing  

 pre/post  assessments 

 anchoring 

 think/pair/share  

 cubing, etc.  

 

Models historical thinking skills :  

chronological thinking, historical 

comprehension, historical analysis and 

interpretation, historical research 

Textbook  

American Vision , Appleby, 

et  al.  Glencoe:  2007  

 Chapter 27  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

 

Technology 

 LCD projectors/TV  

 Computer lab  

 www.unitedstreaming.

com 

 www.ridoe.net  

 www.ride.ri.gov/instru

ction/curriculum  

 BHS website (Share 

Point) 

 Power PointÊ 

presentations  

 Elmo 

 Overhead  projector  

 videos: 1950s TV clips  

o I Love Lucy  

o Leave it to 

Beaver 

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  

 
APPARTS (Author/point of view, place 

and time, prior knowledge, audience, 

reason, the main idea, and significance)  

 

Debates  

 

Essential Questions  
 

Exhibits  

 

Graphic organizers   

 

Interviews  

 

Journals  

 

Multiple Intelligences assessments 

(e.g. role playing ð bodily k inesthetic, 

graphic organizing ð visual, 

http://www.unitedstreaming.com/
http://www.unitedstreaming.com/
http://www.ridoe.net/
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
 Suburbanization  

 

ESSENTIAL 

QUESTIONS  

1. How did the end 
of World War 
II and the 
beginning of the 
Cold War 
impact the U.S. 
economically, 
politically, and 
socially? 

 

 

 

 

 

 

 

 

 

 

STANDARD 1B   The student understands how 

the social changes of the postwar period affected 

various Americans.   

GSEs:  
 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

9.1.4 Evaluate the effects of the GI Bill on  

American society. [Hypothesize the 

influence of the past on the present]     

 

9.1.5 Explain the expansion of suburbanization 

and analyze how the òcrabgrass frontieró 

affected American society. [ Explain 

historical continuity and change ] (grades 

9-12) 

 

9.1.6 Explain the reasons for the òreturn to 

 domesticityó and how it affected family 

life and womenõs careers. [Consider 

multiple perspectives]  

 

9.1.7 Explore the influence of popular culture 

and analyze the role of the mass media in 

homogenizing Amer ican culture. [Analyze 

cause-and-effect relationships]   

 
STANDARD 1C  The student understands how 

postwar science augmented the nationõs economic 

strength, transformed daily life, and influenced 

the world economy.   

capabilities, and historical issues ð 

analysis and decision-making 

 

Facilitates Socratic Seminar  

 

Provides social studies best practices 

opportunities such as:  

 investigating topics in depth  

 exercising choice and 

responsibility by choosing 

their own topics for inquiry  

 involving exploration of open 

questions that challenge 

studentsõ thinking; 

 involving students in active 

participation in the classroom 

and the wider community;  

 involving students in both 

independent inquiry and 

cooperative learning  

 involving students in reading, 

writing, observing, discussing,  

and debating  

 building upon studentsõ prior 

knowledge; exploring a full 

range of culture found in 

America  

 

 

Facilitates the use of graphic 

organizers:   sequence organizers  

(chains, cycle), concept development 

(mind map), compare/contrast 

organizers (Ven n diagrams, 

comparison charts), organizers (word 

web, concept map), evaluation 

organizers (charts, scales), 

categorize/classify organizers 

(categories, tree) relational 

Materials  

 Historical maps  

 US series o f maps 

 

School library resources  

 On-line data bases, 

e.g. JSTOR, History 

Resource Center, 

Proquest, Infotrac  

 

Community 

 

collaboration - interpersonal, etc.)  

 

Oral presentations  

 

Rubrics ð Historical Thinking, ELA, and 

School-wide 

 
Self - assessment 

 

Simulations  
 

Socratic Seminar  

 

Tests/quizzes  

 

Written responses e.g. 

 Responding to liter ary and 

informational text  

 Informational writing ( report and 

persuasive) and reflective writing   

 Paragraph discussion questions 

 Document-based questions 
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U.S. History 

ERA/Standard  

Other  
NEASC 

SIP  

Kits  

NHS Standards/ GSEs/BENCHMARKS  

(Barrington  Public Schools)  

 

RESEARCH- BASED 

INSTRUCTIONAL  

STRATEGIES  

RESOURCES RESEARCH- BASED 

ASSESSMENT  

EVIDENCE  
GSEs:  

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

 HP 3 (9-12)-  2b 

 

9.1.8 Explore how the new relationship 

between science and government after 

World War II created a new system of 

scientific research and development. 

[Explain histo rical continuity and change ] 

(grades 9 -12) 

 

9.1.9 Identify various pioneers in modern 

scientific research and explain how their 

work has changed contemporary society. 

[Assess the importance of the individual 

in history]   

 

9.1.10 Assess the significance of research and 

scientific breakthroughs in promoting 

the U.S. space program. [Examine the 

influence of ideas]   

 

organizers (fish bone, pie chart)  

 

Addresses multiple intelligences 

(instructional stra tegies)  

 

ERA 9   

Postwar United 

States (1945 to 

early 1970s)  

 

 

 

 

 

 STANDARD 2A  The student understands the 

international origins and domestic consequences of 

the Cold War.   

GSEs:  
 C & G 1 (9-12)-1b 

 HP 1 (9-12)-1a, 1b, & 1c 

 HP 1 (9-12)-2a, 2b 

 HP 2 (9-12)-1a, 1b 

 HP 2 (9-12) ð 2b  

 HP 2 (9-12) ð 3a,  

 HP 3 (9-12)-  1a, 

DISTRICT INITIATIVES   & 

RESEARCH 
 

Applies Principles of Learning  (POL) ©  

 organizing for effort  

 clear expectations  

 fair and credible evaluations  

 recognition of accomplishment  

 academic rigor  

 accountable talk  

 socializing  intelligence  

 self -management of learning  

Textbook  

American Vision , Appleby , 

et  al.  Glencoe:  2007  

 Chapters 26, 30  

 

Supplementary 

books/material  

 Textbook ancillary  

materials  

STANDARDIZED  AND REQUIRED  

 Comprehensive course 

assessment  

 Common tasks 

 Formative assessment s 

 

SUGGESTED 
 

Anecdotal records  




